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ABSTRACT: Parental Involvement in their children's schooling has long been recognized as 
a critical component of good education. This study aims to find out the relationship between 
socioeconomic status, interpersonal communication, and school climate with parental in-
volvement in early childhood education. Using survey and correlational research design, data 
collection was carried out through accumulation techniques with tests and questionnaires. The 
data analysis technique used statistical analysis and multiple regressions. The findings in the 
socio-economic context of parents show that the measure of power is an indicator in the very 
high category with a total score of 5, while the measures of wealth, honour and knowledge 
are included in the high category with a total score of 4 in relation to parental involvement. 
The form of interpersonal communication, the openness of parents in responding happily to 
information / news received from schools about children is a finding of a significant relation-
ship with parental involvement in early childhood education. The school climate describes 
the responsibility for their respective duties and roles, work support provided, and interper-
sonal communication relationships, parents at home and teachers at school. 
 Keywords: Socio-economic Status, Interpersonal Communication, Climate School, Parental 
Involvement, Early Childhood Education 
 
Jurnal Pendidikan Usia Dini                                         
http://journal.unj.ac.id/unj/index.php/jpud  
Volume 14. Number 2. November 2020 
e-ISSN (Online Media): 2503-0566  
P-ISSN (Print Media): 1693-1602 
 




There is a large body of evidence suggesting that parental involvement benefits chil-
dren of all ages (Desforges et al., 2003). This covers both home-based and school-based 
parental involvement, such as listening to children read and supervising homework, as 
well as parent engagement sessions and parent–teacher meetings (Hornby & Lafaele, 
2011). The family is an important part of a children's educational experience. Several 
studies have identified family factors as important determinants of academic success. The 
majority of family variables, including systemic (parents' socioeconomic and educational 
levels, cultural capital, family structure) and dynamic (parent-child partnership, affective 
environment, disciplinary style, parental level of cognition), influence academic achieve-
ment through parental intervention or encouragement (Georgiou & Tourva, 2007). 
Epstein's (2002) concept of simultaneous domains of control based on the three fields of 
home, education, and society can be used to categorize the different obstacles to parent 
involvement. 
Some factors make parents less interested in their children's education, especially at 
school. Parental participation at school is frustrating because parents do not grasp the 
concept of parental involvement, do not know how to assist children academically, teach-
ers do not encourage parents. Parents only approach school while they are in need, and 
teachers handle parents poorly (N.A. et al., 2017), even though parental involvement has 
long-term implications and sets the foundation for academic advancement.  Parental par-
ticipation factors have a cumulative impact on student academic development, according 
to Fan's (2001) report. He discovered that parents' expectations for their children's educa-
tional achievement, as well as contact about school events and research, have a positive 
impact on their academic growth. Parental engagement influences of contact and parental 
aspiration, according to Hong and Ho (2005) had consistent direct effects on both initial 
achievement status and subsequent academic development. For both factors, determining 
the boundaries of parental engagement is critical because it will aid to the development 
and execution of intervention programs aimed at improving instructional outcomes for 
children's learning. 
Parental views of school climate, school issues, and school promotion of parental in-
volvement were investigated in Berkowitz et al., (2021) report. The results cast doubt on 
the positions of educators, as well as federal, state, and local officials, in encouraging 
non-dominant ethnicity parents and communities to participate actively in their children's 
education. Parental involvement is seen as a critical component of a school's culture. Stu-
dents, staff, and parents collaborate to create a positive, secure, supportive, and nurturing 
in a positive school climate (Thapa et al., 2013), which leads to improve social-emotional 
and academic outcomes for students (Berkowitz et al., 2017).  Parents' views of school 
climate are linked to increased student achievement ratings. 
Regardless of their socioeconomic status, most parents continue to be interested in their 
children's schooling (W.H. Jeynes, 2014). Low-income parents, on the other hand, are 
most likely to be preoccupied with meeting their family's immediate financial needs be-
fore they can get interested with their children's schooling. These parents may face a slew 
of additional obstacles to school participation, including inflexible job schedules, a short-
age of funding, commuting issues, and stress from living in underserved areas. They may 
feel unprepared to interfere and become active in school processes because they have had 
fewer years of education themselves (Kaplan et al., 2010). Teachers may prevent parents 
from being interested in school because they focus their expectations for parental school 
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participation on the parents' socioeconomic status. Teachers are often influenced by mis-
leading assumptions about low-income people, such as the belief that poor people are 
illiterate and that low-income parents are uninterested in their children's education, owing 
to their low regard for education (Gorski, 2008). However, Reynolds's et al., (2011) re-
search shows differently, that childhood programs that emphasize parental involvement, 
such as the Child-Parent Center (CPC) initiative, have been shown to improve achieve-
ment in low-income African American populations. 
Likewise, the relationship between parental involvement in school with communication 
skills or interpersonal communication between parents and teachers or their own children, 
according to Wong and Hughes (2006), parental participation depend on the country, race, 
and community, with minority parents low-income and low-income to be the most hesi-
tant to participate in school. The inability of parents to participate in children's education 
is exacerbated by feelings of unwanted ness and a lack of language or interpersonal com-
munication skills (Turney & Kao, 2009) These causes contribute to parental uncertainty 
about what teachers and schools want, lack of parental commitment to participate in 
school programs, and, finally, failure of parents to meet the academic needs through their 
children. Based on problems regarding parental involvement, socioeconomic, school cli-
mate, and interpersonal communication in children's education, this study aims to find 
out the socio-economic relationships, interpersonal communication, and school climate 
with parental involvement in early childhood education. 
2 THEORITICAL STUDY 
2.1 Parental Involvement in Early Childhood Education 
Parental involvement is a general term that encompasses a variety of factors. Epstein 
(2002) also created a structure for parent involvement that includes six typologies based 
on his research into parent involvement in the school setting. There is much controversy 
about which form of parental intervention benefits children the most.  
Early parental involvement in the classroom affects a variety of aspects of a child's 
cognitive growth. Furthermore, after adjusting for social status, preschool parent partici-
pation is linked to high pre-literacy skills (Arnold et al., 2008). Both overt and indirect 
impacts of early parental intervention on early accomplishment can be shown (Reynolds, 
1992). A variety of factors to see how they could forecast first-grade reading achievement 
and discovered that early parental involvement, student engagement, and kindergarten 
achievement has had important direct and indirect impacts. Achievement in first and sec-
ond grade and discovered indirect effects of parental intervention. The role of student 
engagement on achievement was demonstrated by parental involvement (Reynolds, 
1991). 
 Miedel and Reynolds (1999) observed that parent participation during preschool and 
kindergarten projected lower rates of retention and special education placement into 
eighth grade, demonstrating the significance of early parent involvement and exploring 
long-term effects of parent involvement. Furthermore, early elementary parental school 
participation has been shown to have a significant impact on academic performance in 
puberty among both boys and girls in urban African American and Caucasian communi-
ties (Jeynes, 2005).  
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Longitudinal findings have also shown that parental involvement has a long-term and 
cyclic effect on achievement. The achievement of children in the first grade has been 
found to specifically stimulate parental involvement in the third grade, which has a sig-
nificant impact on subsequent achievement (Englund et al., 2004). Furthermore, after cor-
recting for background features and risk factors, parent involvement in learning is linked 
to lowering rates of high-school dropout, improved graduation on time, and higher levels 
of educational attainment (Barnard, 2004). According to the results, the relationship be-
tween parental participation and academic achievement is cyclic and begins early in a 
child's life, and parent involvement and achievement affect one another during childhood 
and adolescence. This long-term influence demonstrates the importance of early parental 
involvement in children's academic success later in life. 
Numerous studies have shown a link between parental involvement and children's ac-
ademic performance (Mattingly et al., 2002). However, parental engagement has a strong 
impact on children's social and emotional growth in addition to their academic perfor-
mance. As a result, the relationship between parental engagement and socio-emotional 
characteristics (such as student motivation) warrant's further investigation (Amato, 2005). 
In the cyclic process between parent involvement and academic achievement, a student's 
motivation to do well in school can play an important role (Reynolds et al., 2004). While 
parental involvement is obviously a key factor in children's cognitive growth, children's 
motivation can provide a crucial correlation between parental involvement and school 
achievement during childhood. An increasing body of research has shown that parental 
involvement improves social functioning (McWayne et al., 2004). El Nokali et al., (2010) 
discovered that elementary school students with highly active parents had slightly higher 
levels of social functioning, fewer behaviour issues in school, and were more driven to 
do well in school. 
2.2 Socio-Economic Status 
Each of the above dimensions of parental involvement has a direct link to students' 
academic performance. Several studies have shown that some family characteristics (e.g., 
parents' educational level, parents' socioeconomic status, family size, family composition, 
and the children's placement within the family) will serve as predictors of academic 
achievement. Children from lower-income, less-educated, single-parent, and big families 
fare worse in school than children from higher-income, more-educated, two-parent, and 
small families (Porumbu & Necşoi, 2013).  
The educational level of parents, rather than other family's demographic characteristics, 
predicts more heterogeneities in academic performance (Potvin & Leclerc, 1999). Other 
experiments have tried to show that family factors have a moderating impact on school 
achievement. According to some research, the association between parental aspects and 
children's school achievement can be generalized across different socioeconomic classes 
and family systems, implying that family features play no part in this relationship 
(Steinberg et al., 1992). Dearing et al., (2004) concluded that the mother's level of school-
ing has an effect of the association between maternal participation and school achieve-
ment. 
Attending parent-teacher conferences, volunteering in the classroom, and engaging in 
educational events are only a few examples of parental involvement (Fan & Chen, 2001). 
Parental involvement is linked to child success in general, according to studies, with 
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cross-sectional correlations occurring as early as kindergarten (Culp et al., 2000) and per-
sisting into primary school. Low-SES parents are less likely to get involved in their chil-
dren's schools than high-SES parents (McWayne et al., 2004). These SES-related dispar-
ities may reflect both situational pressures (e.g., long working hours) and attitude 
variables (e.g., less familiarity with the school setting), which form parental engagement 
trends in the sense of poverty (Hill & Taylor, 2004). 
While it is well accepted that family, socioeconomic status has an impact on students' 
academic success (Long & Pang, 2016), the direct and indirect consequences of socioec-
onomic status on children's academic results are still unknown. This study shows that the 
relationship between SES and academic achievement completely mediated parental de-
sire, parental involvement, and child interest. In other words, the current research adds to 
the growing body of evidence that the effect of family SES on children's academic per-
formance is diffused rather than immediate. According to the results, strong academic 
expectations inspire parental interest in child development, resulting in increased child 
interaction at school, which has a positive impact on academic achievement (Sy & 
Schulenberg, 2005). High-performance standards, on the other hand, specifically affect a 
child's attitudes and motivations, reinforcing effortful learning habits and increasing aca-
demic competence. 
2.3 Intrapersonal Communication 
In a meta-analysis of the relationship between parental involvement and school student 
academic achievement, Jeynes (2007) concluded that parental involvement is character-
ized as parents' interest in their children's educational processes and experiences. Further-
more, the report employs specific parental involvement variables such as general parental 
involvement (which includes the overall measure of parental involvement), and specific 
parental involvement (which includes the overall measure of parental involvement) (in-
cludes a specific measure of parental involvement, as distinguished from other measures 
of parental involvement used in the study), parental expectations (the extent to which a 
student's parents have high expectations for the student's ability to achieve high levels), 
attendance and participation (whether and how often parents attend and participate in 
school functions and activities), communication (the extent to which parents and students 
report a high level of communication overall), homework (the extent to which parents 
and students report a high level of homework) (the extent to which a parent demonstrates 
a supportive and helpful parenting approach). 
Shute et al., (2011) included a detailed overview of the parental involvement compo-
nent in their study of the relationship between parental involvement and high school stu-
dents' academic achievement. They divided the basic facets of parental activity into two 
categories: activities at home and activities at school. Communication interpersonal ac-
tivities such as parent-child school discussions (conversations between parents and their 
children about school activities, programs, and plans), parental aspirations and expecta-
tions (the degree to which parents want their children to succeed in school), and parenting 
style (a complex set of behaviors and/or attitudes that parents demonstrate and communi-
cate to their children). Basic variables in the second group include parent-teacher contact, 
parents participating in student organizations, and parents volunteering at school. 
Parental involvement has long-term consequences and provides a basis for potential 
progress. Parental participation factors have a cumulative impact on student academic 
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development (Fan & Chen, 2001). He discovered that parents' expectations for their chil-
dren's educational achievement, as well as communication about school, have a positive 
impact on their academic growth. Parental involvement influences of contact and parental 
aspiration, had consistent direct effects on both initial achievement status and subsequent 
academic development (Hong & Ho, 2005). For both factors, determining the boundaries 
of parental engagement is critical because it will aid to the development and execution of 
intervention programs aimed at improving instructional outcomes for children's learning. 
People use communication purposefully to help them accomplish personal goals and 
purposes such as perception control, relationship formation, persuasion, and social rein-
forcement, according to functional approaches to communication. While some practical 
approaches to communication concentrate on the fundamental needs stimulate communi-
cation, others understand that motivation is a dynamic response to felt issues triggers be-
havior within a particular communication context. The explanations that people com-
municate with one another are known as interpersonal communication motivations(Sun 
et al., 2011). 
Barbato et al., (1997) identified six reasons for interpersonal contact based on the media 
uses and gratification's viewpoint of media selection and effects: (a) pleasure, or convers-
ing with others for the sake of enjoyment or amusement; (b) affection, or conversing with 
others to express caring and appreciation for others; (c) inclusion, or conversing with 
others to help overcome feelings of loneliness and isolation; (d) escape, or conversing 
with others to avoid other more pressing activities; (e) relaxation, or conversing with oth-
ers to unwind or rest; (f) and control.  
Interpersonal communication offers a conceptually rich and practical prism from which 
to examine interpersonal communication, especially family communication (Graham, 
1994). Interpersonal communication is crucial to comprehending communication, and it 
not only reflects people's life stages and personal traits, but it also influences communi-
cation behavior. Motives influence who people communicate with, how they communi-
cate, and what they communicate over (Barbato et al., 2003). 
2.4 School Climate 
The consistency and character of student life are referred to as school climate. School 
climate represents norms, goals, beliefs, interpersonal interactions, teaching and learning 
activities, and organizational processes, and is focused on patterns in people's views in 
school life. School climate, on the other hand, is more than a human experience: it is a 
collective process that is greater than any one person's experience. In a democratic cli-
mate, a healthy school atmosphere fosters youth growth and learning, which are essential 
for a prosperous, contributing, and rewarding existence. This climate involves societal, 
emotional, and physical traditions, beliefs, and aspirations that help people feel secure 
professionally, emotionally, and physically (Kutsyuruba et al., 2015). 
Students, families, and educators collaborate to create, live, and commit to a common 
educational goal. Educators model and encourage a positive approach toward learning 
that stresses its advantages and fulfilment. Everyone contributes to the school's operations 
as well as environmental stewardship. Health, partnerships, teaching and learning, and 
the atmosphere are all aspects of school climate, as are broader organizational dynamics 
(e.g., from fractured to unify or "sharing" view, healthy or unhealthy, acknowledged, or 
unrecognized) (Kutsyuruba et al., 2015). 
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School atmosphere refers to the emotions and behaviors that are elicited by a school's 
community (Loukas, 2007). The concept of protection or a healthy learning environment 
is closely linked to school atmosphere (and is often used interchangeably). The con-
sistency of relationships with multiple individuals, including students, parents, school 
staff, and the community, is primarily responsible for a healthy and welcoming school 
atmosphere in which students excel mentally, socially, and academically (Loukas, 2007). 
Aside from personal traits, and biological predispositions, both children and adoles-
cents' behavior is influenced by family interactions, school setting, neighbours, and the 
larger societal background. Both causes affect and help to understand the idea of school 
environment in general. While certain school settings are welcoming, engaging, and en-
couraging, others are closed off, unwelcome, and sometimes dangerous. As a result, it has 
been discovered that school climate can a positive impact on the learning environment's 
health by positive educational and psychological outcomes for students and school per-
sonnel. However, it can also be a significant barrier to learning by preventing optimal 
learning and development (Kuperminc et al., 2001). 
School climate is the collection of internal characteristics that differentiate one school 
from another and affect the behaviors of each school's participants. Shared beliefs, con-
ceptions of social practices, and widely accepted meanings of purpose (Hoy et al., 2006). 
It's also crucial to understand how these climate components work with one another. 
School climate is a relatively stable property or lasting quality throughout the school sys-
tem, to put it another way. It is the product of the participants' mutual expectations of 
school behavior, which influences their own impressions and behaviors. Different mean-
ings of school climate have resulted different interpretations of what it entails. However, 
rather than being a well-defined and concrete construct, the term is often just a slogan 
(Kutsyuruba et al., 2015). 
Following studies on school climate, the vocabulary, concepts, and measuring metrics 
used to describe and quantify climates were expanded. Simons-Morton and Crump, 
(2003) assessed environment from the viewpoint of students, with a special emphasis on 
respectful relationships, instructor support, and clarification of school rules. Another sig-
nificant survey instrument created by Brand et al., (2003) is the Inventory of School Cli-
mate–Student, which included criteria related to relationships and the justice of rules and 
punishments. Later, this group of researchers created a method to assess school climate 
from the viewpoint of teachers (Brand et al., 2008). Since the classroom is the core envi-
ronment in which instruction, student-to-student experiences, and teacher–student inter-
actions occur, social atmosphere often occurs on a classroom level. The teacher fosters a 
sense of ease and satisfaction in a supportive classroom climate by displaying positive 
regard and affection in encounters with students  (Hamre & Pianta, 2005).  
3 METHOD 
This study uses a quantitative research method aim to test the hypotheses that have 
been set. Correlational research is used to determine the relationship between one variable 
with another variable by correlation coefficient's design, determining significant or insig-
nificant, and showing the positive or negative direction to the relationship between vari-
ables. This research was carried out in ECE Bejiharjo Village, Bejiharjo District, Gunung 
Kidul Regency, Yogyakarta and was conducted in February 2018-August 2019.  




The research sample was taken from nine ECE Institute in Bejiharjo village, Gunung 
Kidul Regency, which were taken as targets / research subjects. Furthermore, to take in-
stitutional data or samples used teacher respondents and parents of students, because this 
research is related to the involvement of parents in schools. The determination of the 
number of samples from each school the writer took ten people, so that the overall partic-
ipants of research 90 people using purposive sampling to find a research respondents rep-
resentative. 
Furthermore, in this study there are four variables as the focus of research, namely: (1) 
independent variable (independent variable): socioeconomic status (X1), interpersonal 
communication (X2), school and (2) dependent variable: parent involvement in children's 
education (Y). 
Table 1. Number of Respondents 
No ECE Institute Number of respondents 
1. Sps Sarge Manunggal 10 
2. Sps Sarwo Agung 10 
3. KB Anugerah 1 10 
4. KB Anugerah 2 10 
5. KB Anugerah 3 10 
6. KB Anugerah 4 10 
7. KB Gunung Tanjung 10 
8. KB Tunas Mulya 10 
9. KB Mardiyah 10 
Total 90 
 
3.2 Data Collection 
Questionnaire is a data collection technique by giving several written questions to re-
spondents and the results to obtain data on socioeconomic status, interpersonal commu-
nication, school climate, and parental involvement in children’s education. The question-
naire used was in the form of a closed questionnaire, with the answers provided, so that 
the respondent only put a checklist (√) according to the answer choices. For the analysis 
technique, the researcher used statistical analysis and multiple regression techniques ex-
cept it the researcher also used SPSS 20 statistical program computer series to equip the 
research. Based on the result, the summary from the research there is a significant rela-
tionship. 
3.3 Research Design 
The hypotheses that are temporary answers based on data that are not in accordance 
with the facts obtained through data collection in this study are: (1) H1. There is a signif-
icant relationship between the socio-economic status with the involvement of parents in 
children's education in Bejiharjo village, Gunungkidul Regency. (2) H2. There is a sig-
nificant relationship between interpersonal communication with the involvement of par-
ents in children's education in Bejiharjo village, Gunungkidul Regency. (3) H3. There is 
a significant relationship between school climate and the involvement of parents in chil-
dren's education in Bejiharjo village, Gunungkidul Regency. (4) H4. There is a significant 
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relationship between socioeconomic status, interpersonal communication, and school cli-











Figure 1. Design of Relationship between Social Economic Status, Interpersonal Communication, 
and School Climate with Parental Involvement in Early Childhood Education. 
4 RESULT AND DISCUSSION 
4.1 Result 
Here are the results of multiple linear analyzes: 
Table 2. Results of multiple linear analyzes 
Variable  Standarized Coefficients t  sig  Results 
(beta) 
(Constant)   -11,44   
Economics status 0,296 4,168 0 Significant 
Interpersonal 
communication 
0,156 1,179 0,042 Significant 
School Climate 0,543 4,491 0 Significant  
F table 1176,918 
Sig-F 0 
adjusted R2 0,975 
 
4.1.1 Relationship of Socio-Economic Status Variables with Parental Involvement in 
Ana's Education (H1) 
From the calculation results obtained significance that is 0,000 where the value of 0,000 
is smaller than 0.5 (<0.5), then the hypothesis proposed is: There is a significant relation-
ship between socioeconomic status with the involvement of parents in children's educa-
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4.1.2 Relationship of Interpersonal Communication with Parental Involvement in Chil-
dren's Education (H2) 
From the calculation results obtained 0.042 results where the value of 0.042 is smaller 
than the provisions of the significance requirements or smaller than 0.05, it is concluded 
that the proposed hypothesis is: There is a significant relationship between interpersonal 
communication with the involvement of parents in children's education accepted or prov-
able.  
4.1.3  Relationship of School Climate with Parental Involvement in Children's Educa-
tion (H3) 
From the calculation results obtained a significance value of 0,000, where the value of 
0,000 is smaller than the value of 0.05 (<0.05), then the hypothesis proposed is: There is 
a significant relationship between School Climate with the involvement of parents in chil-
dren's education in Bejiharjo village District Gunung Kidul DI Yogyakarta is accepted 
and can be proven 
4.1.4  Socioeconomic status, interpersonal communication and school climate have a 
significant relationship with parental involvement in children's education (H4) 
From the results of hypothesis testing with the help of the SPSS 20 program, the Sig. 
F equal to 0,000, then compared with the value α = 0.05 and it turns out that α> Sig. F or 
(0.05> 0,000) then the hypothesis proposed is accepted as meaningful. It is proven that 
socioeconomic status, interpersonal communication, and school climate have a signifi-
cant relationship with the involvement of parents in children's education.  
4.1.5 Adjusted R2 
From the calculations obtained a correlation coefficient of 0.988 or (Ryx1.x2.x3 = 
0.988) this shows a strong relationship between variables X1, X2, X3 and Y that is equal 
to 0.988. Simultaneous contribution or contribution variables X1, X2 and X3 are deter-
mined by Y = R2 x 100% or 0.9882 x 100% = 97.6% while the remaining 2.4%. Influ-
enced by other factors outside of socioeconomic status, interpersonal communication, and 
school climate. 
4.2 Discussion  
Based on the results of this study, the socioeconomic status of parents has a close rela-
tionship with the involvement of parents in their children's education. In the lives of chil-
dren while at home and at school the most responsible for the development of children 
are parents. Parents who have high socioeconomic status tend to have wider opportunities 
or opportunities to obtain facilities that may not be obtained by children with low socio-
economic status of parents.   
Every parent in educating children has different characters due to different educational, 
social, economic, and cultural backgrounds. This has become a factor in the success of 
involvement in early childhood education. The socioeconomic status of the community 
in Bejiharjo village Gunung Kidul D.I District in Yogyakarta is in the medium category. 
The measure of power is an indicator in the very high category with a total score of 5, 
while the measures of wealth, honor and knowledge are in the high category with a total 
                        http://journal.unj.ac.id/unj/index.php/jpud 371 
score of 4.  So, the hypothesis that reads "There is a very significant relationship between parental 
socioeconomic status with parental involvement in children's education".  
According to recent studies, parental expectation, parental interest, and child participa-
tion is the only factors that influence children's academic achievement. First, parental 
expectation is a key explanatory factor in the correlation between SES and academic 
achievement, implying that financial hardship does not always impede a child's educa-
tional development. The findings show that if low-SES parents are effective in developing 
realistic expectations for their children's performance and translating those expectations 
into real participation in education that fosters learning behaviour toward the infant, then 
financial constraints have a negative impact on academic achievement can be minimized 
(Poon, 2020). Second, parental engagement in education continues to be a positive path 
for increasing children's classroom attendance, as it has been linked to improved aca-
demic achievement. This discovery will help schools plan parent activities: forming 
meaningful partnerships with low-SES parents to reinforce their interest in their children's 
classroom academic success can be a key component of the parent program (Benner et 
al., 2016). Furthermore, with better parent-school collaborations, parents with lower so-
cioeconomic status may foster positive learning behaviour through receiving knowledge 
about their children's school success as well as the school's specifications. 
The results of the calculation of the interpersonal communication validity test compar-
ing the correlation coefficient values (r) are obtained that all items of the statement of 
each indicator on the interpersonal communication variable have a correlation coefficient 
(r count) greater than r table (0.172). This means that all statement items on each indicator 
on interpersonal communication variables are declared valid. Interpersonal communica-
tion results obtained by the reliability of the Cronbach’s Alpha instrument> r table or 
0.985> 0.172 because 0.985> 0.172, the results of the X2 instrument reliability measure-
ment results are high or reliable.   
Forms of interpersonal communication can also be established in families that need 
communication between children and parents. Children need other people to develop. In 
this study the type of interpersonal communication patterns that occur between parents 
and children with teachers in the village of Bejiharjo. There is a form of interpersonal 
communication that is openness in responding happily to information / news received in 
dealing with relationships with children, empathy in dealing with open situations to sup-
port effective communication, providing support in situations that are open for more ef-
fective communication, behaving positively toward him to be able to encourage children 
to be more active and to create communication situations conducive to effective interac-
tion, equality or equality in the recognition of parents and educators in respecting chil-
dren. So, the hypothesis that reads "There is a very significant relationship between of 
Interpersonal Communication with parental involvement in children's education". The 
current study's findings revealed many factors that are consistently linked to high aca-
demic achievement: authoritative parenting style, parental high and clear expectations 
and aspirations for their children's school results, communication between parents and 
children about their school activities and future plans, and parents' communication with 
teachers (Porumbu & Necşoi, 2013). 
The results of this study emphasize the effect of parental control on children's academic 
success. Consequently, we should pay more attention to the intervention of this important 
factor in children's achievement when implementing curriculum strategies and various 
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educational approaches. Schools should re-examine their policies on parental involve-
ment and create an instructional approach in which parents and teachers share responsi-
bility for outcomes with their children. 
Based on the results of testing the relationship between school climate and parental 
involvement in children's education in Bejiharjo Village, Gunung Kidul D.I Yogyakarta 
District, the significance value is 0.000 less than 0.05. The school climate describes the 
responsibility for each other's duties and roles, work support provided, and interpersonal 
relationships, namely parents at home and teachers at school. The existence of a school 
climate is related to the involvement of parents in children's education. Then the proposed 
hypothesis is accepted, or Ha is accepted, and Ho is rejected, so the hypothesis which 
says, "There is a very significant relationship between School Climate and Parental In-
volvement in Children's Education." Socioeconomic status, interpersonal communication 
and school climate have a significant relationship with parental involvement in children's 
education. 
The results of testing the hypothesis about the relationship between variables with the 
help of the SPSS 20 programs obtained the Sig. F Change 0.000, then compared with the 
value α = 0.05, and it turns out that α> Sig. F Change or (0.05>0.000) then the hypothesis 
is accepted. It is proven that there is a significant relationship between socioeconomic 
status, interpersonal communication, and school climate with the involvement of parents 
in children's education in Bejiharjo Village, Guning Kidul D.I Yogyakarta. So, the hy-
pothesis which reads "There is a very significant relationship between socioeconomic 
status, interpersonal communication and school climate with the involvement of parents 
in children’s education simultaneously." 
5 CONCLUSION 
Based on the results of research and discussion in the previous chapter about the rela-
tionship between socioeconomic status (X1), interpersonal communication (X2) and 
school climate (X3) with parental involvement (Y), the following conclusions can be 
drawn: (1) There is a significant relationship between socioeconomic status with the in-
volvement of parents in children's education in Bejiharjo village, Gunungkidul Regency. 
(2) There is a significant relationship between interpersonal communication with the in-
volvement of parents in children's education in Bejiharjo village, Gunungkidul Regency. 
(3) There is a significant relationship between school climate and parental involvement 
in children's education in Bejiharjo village, Gunung Kidul D.I district, Yogyakarta. (4) 
There is a significant relationship between socioeconomic status, interpersonal commu-
nication, and school climate with the involvement of parents in children's education in the 
village of Bejiharjo Guning Kidul D.I Yogyakarta. 
The role of communication between parents and their children in instilling positive 
behavior is indeed quite a role, especially in instilling independence. Confidence and 
openness cannot be separated from various factors that can facilitate all of this. Therefore, 
to be more able to instill other positive values that cannot it is optimal to do, it is hoped 
that parents will not be bored to communicate something of positive value, especially for 
creative behavior. It is hoped that parents can provide more useful activities to hone chil-
dren's creativity and guide children to carry out their tasks at home so that they can be 
responsible since childhood, such as understanding and understanding children's creative 
talents and should be able to facilitate things that support this creativity so that it can run 
smoothly. 
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